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ABSTRACT . 

The role of the cooperating teacher' is one of the 
•ost crucial factors ,in detersining the success or. failure of the 
student teaching experience. There are seven «ajor factors to be 
considered in the de\relopient of an eftectii?it cooperating 
*eatpher-stttdent professional relationship. First, the- student teacher 
•tt'st be given a sincere sense of belonging. Setting the tone of the 
coop^'rating teacher-student teacher relationship is also extreiely 
important and should be accoiplished during the first few days of the 
student teaching experience, TKe third facrtor .involves allowing for 
individual abilities to control the rate aVyWhich the student will 
progress into full tiie teaching. It is also necessary for the 
•cooperating teacher and the student *eacher to schedule a por.tibn of 
each day for a conference and planning period. The fifth factor ^ 
concerns allowing the student teacher to have experience in writing 
lesson 'pXahs for the activities he/she teaches. Next, infomal 
observations and feedback aimed at the i«prove«entf of the indivi<iual 
or program lust be provided by the cooperating teacher on regular 
basis. Pinal ly, each cooperating teacher should be expeofced to 
formally nbserve the student teacher a minimum number of time while 
he/she is x'»aching the entire class. By establishing trong, lines of 
communication at the start of the ^cooperating teacher-student teacher 
relationship, the oppdrtunity for a positive student teaching 
experience is greatly increased , (BC) 
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THE COOPERATIN0 TEACHER SOME HINTS 
FOR A SUCCESSFUL EXPERIENCE 
by . 
Thomas Baer 

The roio of the coooerating teacher is one of the most 
crucial factors in determining the success or failure- of 
the student teaching experience. Since it is the coop- 
erating Jkoachor who works most closely with the .t.yi ■ 

teacher, it is he who has the greatest opportunity in 
assisting the student teacher with the process of develop- 
ing into an effective teacher. However, if the cooperatiiig 
teacher is to have maximum impact on the development of 
student teachers # his role mu«t be accurately defined and 
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mde quite clear - it cannot be left to de\^lop haphaz- 
ardly or by chance* Thus, it is necessary Mo set forth 
guidelines directing Che role and activities of the coop- 
orating teacher. This is not to say that all cooperating 
teaqhers should mirror one another and produce teacher 
candidates from the same mold* On the contrary, the student 
teacheif^-pif'Og^3F«?VH3hould be based on the philosophy that each 
student teacher comes to the experience with a different 
. background , strengths., weaknesses , needs , interests , and 
abilities ♦ For this reason the program must attempt to meet 
the individual needs of each student teacher. Yet, an effec- 
tivo framework from which these individual programs are allowed 
to unfold has been develo|5ed through past experiences*. The 
following is a description of those factors which arc most 
crucial in the dc^^elopment of an effective cooperating 
teacher-^student teacher professional relationship: 

J * SENSE OF BELONGING > The first .item v^hich must be 

J 

accoj^iplished iB to provide ^the student teacher with a sincere 

\ ^ * 

sense of belonging . Welcome him and accept him as a pro- 
fossional colleaque* Introduce the student teacher to your 
pupils making sure they understand that his role will be 
one of authority and that he will function as any teacher 
would* ^ Other items which will assist in giving t^he student 
teacher this sense of belonging melude: 

A*. Provide the student teacher with a^. table, desk. 



or work area which he can consider his own* * 
B. Provide^ the student teacher with a plan book 

(if available) or share your plan book with him when he 

assumes full control of the class. 

C* Provide the student teacher with instructions 

on how to complete the attendance forms properly • 

D, Indicate to the student ^teacher where the 

cumulative records are maintained and introduce him tb the 

pertinent information contained within these records • 

Introduce the student teacher to the progress 

reporting form (conference and written) and explain the 

District's philosophy of grading* "Also, be s pre to make 

it clear as to what grading responsibilities you will expect 

the student teacher to assume, 

i 

F» Provide the student teacher with access to all 
booklets of information (District Philosophy Handbook, 
Building Handbook; Policy Handbook, etc*) that have been 
developed by the district • 

II* GETTING STARTED . Setting the tone of the cooperating 
teacher-student teacher relationship is extremely important 
and should be accomplished during the first few days of the 
student teaching experience. At this tinte the cooperating 
teacher should set forth his particular expectations of th».» 
student teacher. Together, the coopfrating teacher and 
student teacher should set up definite dates and times for 
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conf erencin"?;, turninq m lesson olanf!, and f;chodultn»t 
evaluation sessions. By beihi| definite- and providimt 
expectations from the start, the caoperating teacher 
should bo decreasing the chances of prabJen>s arisinn due 
to misunderstandinqs. 

III*. " - PROGRI^S.SION INTO FULL tlMJE TEACHING . The rate 
at which the student teacher will be able to assume full 
control of the class will vary according' to individual abil- 
itie?;. Howeverr as a aeneral rule, it is best to have the 
student" teacher assunie the responsibilities of the class- 
room teacher on a gradual basis. This allows hiF» to qain 
confidence in one subject •^area before taking on additional 
teaching rosponsibili ties* Eventually the student teacher 

should be able to assume the total responsibilities of a 

i ■ ^ 

teacher* lie should also be expected to participate in 
faculty meetings, teai^ meetings^ assist with recess dtitv, 
attend PTA neetxngs^ and perform other activities which aro 
considered to be part of *thc tcaeher'n m^rn^al area of - 
responsibility. 

TV, DAILY C OriFI^^^^ PLAN^nriG PERIOD . The COon- 

eirating teacher and student teacher should schedule a portion 
of each day to complete the following: 

A* Develop and/or evaluate daily lesson ^plans • 
Provide the student teacher with constructive feedback 
hs to tho Appropriateness or effectiveness of his planniiifi* 



B. OiscmiS with the stude„»nt teacher his short ami 
Ion I ranqe student teachinq aoals* Work towarrd motivating 
the *ifcudent teacher to participate in self»-evalyatir^n. 

€• Provide the 55tudont teacher with CDnstructivo 
feedback ro jfardimi his performance as a teacher ♦ 'Praise 
and positively reinforce those qualities which you feel are 
desirable and offer nugqe«?tions when areas of weakne^^s 
appear. ^ 

D» Knoourago the s^tudent teaciher to express his 
opinions and idea^, and attempt to build a relationship 
which will allow the student teacher to freely di-^^cuss itoms 
of a personal as well a^; a professional nature* 

V. LESSON PhmmnG . fhe student teacher should have 
e^cpenence in wrifcinq lesson p^ans for the activities he 
tWa<^he0, These planl" should bo cjiven to the cooperating 
teacher in tmo for hir* to review thep aod wako written or 
oral eoiraents, and with timQ available for the student teacher 
to mke necessary revisions after*this review* The student 
teacher who deinonstrates the ability to present well-planned 
and organized lessons in writing, should ha^e adjustments 
r^ade an the iSrype of written plan he is asked to turn in as 
the student teaching protiresses and the situation demands. 

VI*f INFORMAL OBSERVATIOtlS AND FEEDBACK . The ma 3 or ' ^ * 
thrust of evaluation ipust be aimed at the improveitient of 
the individual or program being evalu^ated. In order to 



/iccor^pl i?^h thi^ ^itaJ ' tmh it on^e^tn^il to provide c*on- 
^^tant feeilWiek int t?K>^o vmo are b*>in^i )u<i*!C*d.. Therefore, 

♦ 

rent on a reqalar tMsis, 

VI K FORMAL nBSE RVATIOfjS Ar:D rEKDBACK . Each coopoiMtimi 

teacher, should be eKnectc^d to formally observe the <^tfident 

teacher a mimr^um nurfior of turbos (will xhwy acconhnq to 

univer*n ty re mirer^c>nt Khi le he is l eacJiing the c^ntire 

*^ 

cia'??u An Qbfcrvation «5heet will ho orovidod 'on whieh von' 

should rc^cord your evaluative obnorv ttioniS* (I f an obseisva- 

ticm rJ>eet is not providc?d it iir^portant for thc^ ctooporat- 

imt teaclier and f^tudent teacher to cooperatively dewsUr^ the 

inf^trurent that wiMl be used fc^r iceerdimi observation^*) 

ThiS recorded information <;hould bo <?hared with the r^tudent 

teacher snon after the ^lesson as poi^sible. Forml observa-^ 

tions 55hould be eaually spaced throu^jhout the student teaehimj 

OKperience. 

« 

The abm^e framework has been proj^ented to hapdfully 
a*?5?ist teachers with the de^felop!^ent of an effective coop- 
erating teacher" student teateher r rofes-^ional rel^^irinship, 
Mo*5t of the suqqestians which have been offered pertain to 
the estate ij^hment and maintenance of open lines of coP^miT^i na- 
tions because experience?? have 55hown that this is t^he area 
in which imof;t difficulties; riccur. By establi<?hing strong 
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Un^s o'} c^muni€4ti.ons at the wry si.irt of thp mopor^tiw^ 
im^ttA-VQ ^iitadt-nt .^.oii^hin^^ expf*rianTO is are^tly tncrcM^Je^^K 




